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Policy: Maintaining and auditing the academy’s SEN register 

 

Decision and Processes: Coding SEN Pupils 

The review process will sit neatly inside a cycle demonstrating the graduated approach at a 
whole-school level, as well as for the individual pupil. Within this graduated approach, the 
AEN Department will be reviewing its provision in light of all the evidence it is constantly 
gathering related to pupil progress and so the fluidity of the register is accepted. 

‘High-quality teaching, recognised as the universal offer of the school, would be the 
foundation in every classroom. This means that staff are confidently identifying and meeting 
the needs of all learners and the evidence for this can be seen from observations of 
classroom practice, progress and attainment data, the scrutiny of work produced, discussion 
with teachers, the views of parents/carers, and of the pupil, too.’ 

Everyone's perspective informs the cycle at each stage and decisions about the need to 
change provision must be agreed by all.(SENCO, Pupil, Parent/Carer & other relevant 
stakeholders)) 

Auditing of Bexhill Academy’s SEN register will take place once each academic year (by 
year group) 

Auditing the existing register must start with considering individual pupil needs. Planning for 
the real involvement of other wider school staff, parents/carers and the pupil themselves is 
also central. Criteria based judgement must be founded upon individual pupil needs and 
understanding. 

The fundamental question being asked: 

 ‘Is it apparent that this individual is not making progress?’  

Progress not in a purely academic sense, it might encompass various elements from the four 
SEN Categories of Need (as detailed within the ESCC SEN Matrix). 

If it is not apparent, does the pupil need to be monitored for further assessment?  

SEN Support can defined as: 

 ‘. . provision which is additional to, or otherwise different from, that for others of the same 
age.’ SEN Code of Practice 

Key Questions for individuals: 

 What needs do they have and how do we know? What evidence is there from initial 
assessment, previous cycles of the graduated approach, from parents, or from the 
pupil themselves? 

 Have we considered any social, emotional or mental health needs? What is their 
behaviour telling us? 

 What is their pattern of attainment and progress? From this, can we tell what works 
for them? 
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The next step for the AEN Department after having self-evaluated using these questions is 
to find out more about the pupil's needs (i.e. further assessment if required) and decide 
whether there is sufficient evidence to show that they fit the definition of having an SEN or 
not. 

They must then make an informed decision about whether they require SEN support to 
make good progress (this might be to accelerate or sustain current progress, depending 
upon their starting point). If they are currently receiving SEN support (i.e. additional 
to/different from), assess whether this is addressing their needs and whether it needs to 
continue, or if high-quality universal classroom provision which is personalised would meet 
their needs now. 

It is then important to involve parents/carers in this decision-making process and ensure 
they understand the implications of continuing or leaving SEN Support. Use the School's SEN 
Information Report to assist their understanding of the provision offered.  

This process will need to be transparent and accessible to all parties involved. Decisions to 
add, remove or change a pupil’s coding for the SEN register can not be conducted in 
isolation by any member of staff, but needs to be completed in liaison with all parties 
involved. 

 

  



 

4 | P a g e  
 

Appendix 

SEND descriptors to aid individual pupil discussion. ESCC Matrix of Need (School Based 
Support Descriptors) 

Cognition and Learning 
 

 Difficulty in acquiring basic skills of literacy and numeracy 

 Difficulty in understanding concepts leading to low attainment levels 

 Following the graduated approach and provision of SEN support, the child or young 
person still requires specialist and/or additional resources to access the full 
curriculum or to enable participation in further education or training. 

 Attainment levels are up to 2 years below age related expectations in core subjects 
at the end of transition stages 

 Difficulties in most developmental and curriculum areas 

 Social and self-help skills limited 

 Difficulty with: rate of progress, retaining skills and information, generalising skills, 
staying on tasks/attention, confidence, organisation. 

 Associated difficulties socialising with peers 

Communication and Interaction 
 
Listening, attention and understanding 
 

 Shows limited ability to listen to others either one to one or in small groups, even 
when conversation interests them or is a topic of their choice 

 Sounds, songs and rhymes do not support engagement 

 Development of recall is weak even when assisted by the sharing of stories, rhymes 
or songs 

 Is self-directed 

 Is unable to maintain attention, concentrate or sit quietly during appropriate activity 

 Demonstrates difficulty in two-channelled attention for a short span, for example 
responding to adult verbal prompt whilst engaged in a game in with a peer 

 
Understanding 
 

 Demonstrates limited understanding of simple concepts, such as ‘big’, ‘little’, 
‘under’, ‘on’ 

 Confuses ‘who’, ‘what’, ‘where’ in simple questions 

 Does not respond to verbal directions or instructions 

 Consistently demonstrates difficulty in understanding action words 

 Has difficulty in understanding two-part instructions 

 Is unable to join in with repeated refrains or anticipate key events and phrases in 
rhymes and stories 

 Demonstrates limited understanding of humour, e.g. nonsense rhymes, jokes 

 Requires considerable visual support, pictures or props to follow a story 
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 Is unable to listen and respond to ideas expressed by others in conversation or 

discussion 

Speaking 

 Vocabulary is not increasing at an appropriate rate 

 Use of question words is limited (for example may rely on one such as, ‘what, where, 
who’) 

 Is unable to use more complex sentences to link thoughts (for example does not use 
connecting words such as ‘and, because’) 

 Has difficulty in retelling a simple past event in correct order (e.g. went down slide, 
hurt finger). 

 Finds it difficult to question why things happen or give explanations 

 Shows lack of intonation and rhythm in speech 

 Has difficulties using narrative or monologue during pretend play, for example, does 
not experiment with language to imagine and recreate roles and experiences in play 
situations, rather relies on a few limited and familiar words and phrases which may 
be repeated 

 Demonstrates little interest in extending vocabulary through grouping and naming, 
or exploring the meaning and sounds of new words 

 Speech is unintelligible, even to familiar listeners 

Hearing impairment:  
 

 The level of hearing loss alone does not determine the degree of difficulty that the 
child or young person may experience in the school setting. A child with hearing 
impairment whose needs can be met at this level will typically have a mild sensor 
neural hearing loss, unilateral hearing loss or a mild fluctuating temporary loss 
associated with glue ear. 

 Use of personal aids: The child may or may not have hearing aids prescribed. 
Hearing aids do not restore hearing to normal and work best within 1-2 metres of 
the speaker. 

 Room Acoustics: Building Bulletin 93 requires that new build schools and some 
refurbished classrooms comply with a reverberation time of 0.6s in in primary 
classrooms and 0.8s in secondary classrooms. 
 

Additional factors: 
 

 Language levels will be age appropriate or just in the ‘below average’ category. 

 Language level and progress need to be monitored as children with hearing 
impairment find it harder to assimilate new vocabulary into their auditory memory. 

 The school may not need or receive on-going support for the Sensory Needs Service. 

 An Advisory Teacher of the Hearing Impaired will carry out an initial assessment of 
need and provide advice to schools on transition. 

 Schools may re-refer to Sensory Needs if they have concerns about attainment and 
progress. 

 The child’s speech will be intelligible. 
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 Children with fluctuating hearing loss may appear to be dis-engaged, show signs of 

 frustration or appear unusually tired or irritable, because they have to try harder to 
listen to things. Hearing may drop to moderate levels. When hearing is down the 
child may have considerable ear pain and only be able to understand face-to-face 
conversations that take place at a short distance and says ‘pardon’ a lot. 

 Children with hearing loss are more prone to develop mental health issues, 
experience isolation and find it difficult to form friendships. 

 

Vision 

 Vision loss is classified mild. 

 Distance vision:6/12 to 6/18 Snellen* 

 Near vision: Font size equivalent to N14-N18. 

 There may be great variation in functional use of vision. 

 Snellen scale 6/12 would indicate that what a fully sighted persons sees at 12 
metres, the child with vision impairment would need to view from 6 metres to see 
the same level of detail. This acuity would be with corrected vision (glasses or 
contact lenses if prescribed). 

 Multi-Senxiry 

 Mild loss in both hearing and sight and making good use of at least one modality 
(hearing or sight) 

 Hearing aids and/or Low Vision Aids 

 Non-progressive condition 

 Slower pace of working but has good compensatory strategies 

 Difficulty with listening, attention and concentration 

 Language and communication largely match potential given appropriate support 

 Low level of support needed to manage equipment/aids 

 Additional learning needs 

 Auditory processing disorder, Auditory Neuropathy, Cerebral Visual Impairment 

 Sensory processing difficulties 

Physical & Medical 

 Has a defined physical or medical condition that may be subject to regular medical 
review/intervention. May have a medical care plan 

 Uses specialist equipment to support independence. For example, basic specialist 
seating (Heathfield), toileting equipment, height adjustable table, walker or 
orthotics. 

 Utilises limited, low-tech specialist equipment to enhance their curriculum access 
e.g. ICT software, adapted ruler, foot box or adapted scissors 

 Requires limited adult assistance with practical aspects of the curriculum or self-help 
skills or person care. 
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AND: 

 Difficulties with fine motor skills and recording 

 Difficulties with self-help and independence 

 Difficulties with gross motor skills and co-ordination often seen in PE 

 Implications for risk assessment e.g. educational visits, high level PE or playground 
equipment 

 Continence, toileting issues 

 Condition has a negative impact on their self-esteem and social relationships 

 Condition impacts on attendance in school 

SEMH 

Self-care: 

 Lacks awareness of or interest in own physical presentation although adults observe 
continued cause for concern 

 Demonstrates impulsive behaviour which carries risk 

 Has slow assimilation and poor application of life skills needed to keep self-safe 
despite teaching and reinforcement of these in curriculum (for example road 
crossing) 

 Has slow assimilation and poor application of life skills which contribute to 
development of good 

 functioning in social situations impacting on dignity and self-worth (for example poor 
understanding of how to eat with cutlery) 

 Intermittent or poor attendance affects social and academic functioning 
 

Attachment and relationships: 
 

 Does not seek comfort from familiar adults OR 

 Seeks to gain and maintain frequent close physical contact with adults 

 Difficulty in maintaining relationships with members of staff 

 Difficulty separating from main carer and requires support and encouragement from 
a familiar adult to do so 

 Difficulty in working independently 
 

Social behaviours: 
 

 Poor understanding of and cooperation with boundaries and routines 

 Poor ability to inhibit own actions/behaviours 

 Lack of awareness that some actions can hurt or harm others 

 Rejects and does not value praise for own achievements 

 Lacks confidence with unfamiliar people and in new social situations 

 Underdeveloped social skills, e.g. taking turns, working co-operatively and accepting 
the ideas of others 

 Displays some attention seeking behaviour which is inappropriate or challenging 

 Victim of bullying or intimidation or bullies or intimidates others 
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 Lies or makes up fantastical stories 

 Social isolation; usually appearing to be on the edge of activities 

 Poor ability to interact positively with peers 

 Struggles to manage and accept change in systems and routines 

 Unsettled behaviour in class, limited concentration and organisation in relation to 
age expectations 

 Unsettled and disruptive behaviours in class or group settings which interrupt the 
progress of the activity or lesson 
 

Emotional regulation: 
 

 Difficulties in managing own feelings and behaviour with inability to express own 
feelings 

 Inability to distract self when upset and prone to feelings of anger and frustration 
which are difficult to self-regulate 

 Reluctant to expresses own preferences and interests 

 Poor view of self and low self-confidence 

 Easily rebuffed and sensitive to disapproval 

 Overreact when disapproval is shown, attention is withdrawn or when thwarted 

 Lacks motivation or attention and requires encouragement to stay on task 

 Difficulty expressing verbally and instead may communicate their thoughts and 
feelings through behaviour 

 Frequently displays behaviour which is sullen, resentful or self-critical. 

 

Review: March 2020 

 

 


